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Teachers College Columbia University 

Department Of Curriculum And Teaching 

C&T4052: Designing Curriculum And Instruction: Social Studies  

in Elementary And Middle Schools 

Spring 2020 

Tuesday, 7:20-9PM 

Grace Dodge Hall 457 

 

 

INSTRUCTOR 

Hui Soo Chae 

Email: hsc2001@columbia.edu 

Office: 306E Zankel 

Office Hours: Monday, 12:00PM-1:00PM + by appointment  

 

 

COURSE OVERVIEW 

This course is an introduction to curriculum design and development. We will explore several 

different curriculum visions as we begin to construct our own views of the role and purpose of 

curriculum beyond content and teaching materials.  We will study frameworks for designing 

curriculum and instruction that enable us to prioritize, focus, and assess student-learning 

experiences. Consideration will be given to designing curriculum and instruction that 

acknowledges individual learning differences and cultural diversity as well as student readiness 

and interest levels. Students will work in groups throughout the semester, and as a culmination of 

class learning, they will author an individual curriculum project. 

 

Basic assumptions of this course or enduring understandings that guide its development are:  

 

1) curricula are not defined as content and teaching materials; rather, curricula are the 

result of numerous decisions made by educators and students based on their best 

understandings of the needs of learners, the socio-political-cultural-economic milieu and 

the moral and ethical dimensions of schooling; 

  

2) in our diverse world we are fast becoming a global community, and   therefore 

curriculum development must necessarily acknowledge and address questions of 

diversity, multiculturalism, pluralism and equity;  

 

3) curriculum change and innovation require that educators collaborate, build consensus 

and share perspectives and expertise; and  

 

4) assessment is an integral aspect of the design of curriculum and instruction. 

 

 

 

mailto:hsc2001@columbia.edu
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COURSE LEARNING OBJECTIVES 

Students will be prepared to:  

 

1) engage in critical discussions about curricula and negotiate diverse perspectives about 

the socio-political-cultural-economic dimensions of schooling with colleagues;  

 

2) integrate awareness of these issues in a practical statement about curriculum content 

(what to teach) and rationale (why);  

 

3) use the tenets of the Understanding by Design curriculum framework to 

collaboratively create an original curriculum for a specified population and content area, 

including the design of inclusive learning activities and assessments; and  

 

4) present the final curriculum to an audience of peers to fully articulate the design 

choices and how they relate to the curriculum aims. 

 

COURSE REQUIREMENTS 

1. Engagement (25%) 

Attendance (10%) - Class participation is a central part of the learning experience in this course 

therefore, students are expected to attend all scheduled class sessions, arrive promptly, stay for 

the whole class period, and actively participate in class discussions and activities. Final grades 

will be adjusted to take into account individual variation on these factors. In class interaction and 

exchange cannot be duplicated so missed classes cannot be made up. One point is assigned for 

your presence in each class session and is not given for excused or unexcused absences. 

Therefore, students who repeatedly arrive late or miss more than one class meeting can expect 

their final grade to be lowered. If you anticipate circumstances that will require more than one 

absence, please arrange to take the course at a later time.  

Participation and Reflection (15%) - All activities will require significant and substantive 

preparation, responsible engagement with other classmates, and ongoing reflection on the 

process of collaboration as a significant aspect of curriculum design. Outstanding contributions 

(written and verbal in class and online posts) will include references to the course readings, 

thoughtful and appropriate sharing of personal experiences, and connections to others’ ideas or 

discussions.  

Students should individually document their learning journey and course reflections weekly in 

Rhizr (http://rhizr.com).  

Students will work in pairs (or triads) to create and demo a mini lesson (10 minutes) on a current 

event once during the semester.  

2. Individual Assignments (30%) 

All writing assignments are to be typed in 12 pt. Times New Roman font, 1” margins, and 

http://rhizr.com/
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double-spaced. All assignments must be handed in on time at the beginning of class, unless 

otherwise noted. Papers handed in after the due date will be lowered at least one half grade.  

Bio/Photo (5%) – In your rhizr (http://rhizr.com), post a bio and photo for each of the following 

audiences:  

- Your students 

- Your colleagues (i.e., teachers, administrators)   

- Your community 

Personal Curriculum Statement (5%) – Students will create a thoughtful and brief personal 

statement to synthesize understanding of curriculum vision texts. Your statement will be in the 

form of a video or other multimedia creation as a way to present your personal beliefs about the 

purpose of education for individuals, for society, and for individuals in society. The video should 

be posted in Vialogues (https://vialogues.com). Your video should highlight and cite curriculum 

theories that resonate with your experiences as an educator and learner and beliefs and questions 

about teaching and learning that have emerged from these experiences. This may lead you to 

make explicit connection between curriculum theories and specific intellectual and professional 

interests related to designing curriculum and instruction.  

Group Curriculum Analysis Project (20%) – Students will select and analyze a curriculum using 

a critical and integrated reading of the course materials. Your analysis should also draw from 

class discussions.  

3. Curriculum Project (45%) 

As a culmination of class learning, students will work collaboratively to develop a curriculum. 

This will involve ongoing class work as well as substantial meetings outside of class time. The 

Curriculum Framework and Presentation will receive a group grade. The Annotated 

Bibliography will receive an individual grade.  

Group Curriculum Framework (30%) - Students will work in small, cooperative groups of 3-5 to 

collaboratively design a curriculum around an authentic audience or purpose. If the curriculum 

defines a semester long unit of study (3-4 months), 5 original lesson plans are required. If the 

curriculum is for longer period (e.g. a year for one grade, or a comprehensive plan for several 

ages or grades) the sample lesson plans are not required. There is no assigned length as curricula 

have a way of defining their own length.  

Each group will submit two documents to briefly describe the group curriculum. The first is a 

curriculum proposal to explain the rationale, the intended audience, the focus/content and scope, 

and the anticipated time frame of the curriculum. The second is a process report to explain group 

effort, the division of responsibilities, individual contributions and plans for completing the final 

project.  

Individual Annotated Bibliography (10%) — As a curriculum group, decide relevant areas to 

explore in academic and professional journals that support and inform the development of your 

http://rhizr.com/
https://vialogues.com/
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curriculum and supplement assigned course readings (Note: This may not include course 

readings). Prepare an annotated bibliography of this literature. Articles reviewed by the group 

should be related but should not overlap. Each member is responsible for reviewing and 

annotating a minimum of ten articles (A group of four will have 40 articles). Each group member 

will receive a separate grade for his/her/their contribution to the bibliography. 

 

Using a uniform format, compile the work of all members into one seamless bibliography but 

indicate separate authors using initials on each entry. Completed bibliographies should include: 

 

- Introduction – One or two paragraphs that discuss how the bibliography is organized, the 

relationship of the topics chosen to your curriculum, and why articles were selected. 

 

- Annotations – This is a brief (one or two paragraphs) synopsis to summarize the article, 

question and/or critique ideas presented, and discuss possible instructional suggestions. Lead 

off each synopsis with an APA citation. 

 

Your bibliography should include articles from the following 4 areas: 

- Topic related information 

- Articles related to curriculum visions of interest 

- Articles related to curriculum organizing strategies 

- Articles related to instructional strategies 

Group Curriculum Presentation (5%) — Each group will design a freestanding multimedia 

presentation to accompany the curriculum. Imagine this as an informational poster session that 

explains to potential teachers what the curriculum contains and hopes to achieve. One class 

session will be devoted to a gallery exhibition of group curriculum projects, to which friends, 

colleagues and other members of the TC community may be invited.  

Approximate weights of various assignments for the final grade:  

 

Assignment % 

Attendance 10% 

Participation and Reflection 15% 

Personal Bio/Pic 5% 

Curriculum Statement 5% 

Curriculum Analysis Project 25 20% 

Group Curriculum Framework 30% 

Annotated Bibliography 10% 

Group Curriculum Presentation 5% 

 

 

 

 



CT4052.002 CHAE – SPRING 2020 REVISION Feb 5th 
 

       

 
 

 

5 

REQUIRED TEXTS 

Brophy, J., Alleman, J., & Halvorsen, A.L. (2013). Powerful social studies for elementary 

students. Belmont, CA: Wadsworth (Do not purchase text; excerpts will be used in class). 

 

Walker, D., & Soltis, J. (2009). Curriculum and aims (5th ed.). New York, NY: Teachers 

College Press.  

 

Wiggins, G., & McTighe, J. (2005). Understanding by design (Expanded 2nd ed.). NJ: Prentice 

Hall. (available online at: https://tinyurl.com/SP2020CT4052Understanding)  

 

Wiggins, G., & McTighe, J. (2011). The understanding by design guide to creating highquality 

units. Alexandria, VA: ASCD. (available online at: 

https://tinyurl.com/SP2020CT4052Units)  

 

Valle, J. W. & Connor, D.J. (2011). Rethinking disability: A disability studies approach to 

inclusive practices. New York, NY: McGraw Hill. (available online at: 

https://tinyurl.com/SP2020CT4052Rethinking)  

 

REQUIRED READINGS AVAILABLE FROM TC LIBRARY E-RESERVES 

Anyon, J. (2009). Critical Pedagogy is not enough: Social justice education, political 

participation and the politicization of students. In M. W. Apple, W. Au & L. Armando 

Gandin (Eds.), Routledge international handbook of critical education (pp. 389-395). 

New York: Taylor & Francis. 

 

Apple, M. (1971). The hidden curriculum and the nature of conflict. Interchange, 2(4), 27-40. 

 

Baldwin, J. (1963). “A Talk to Teachers.” Retrieved from: 

http://richgibson.com/talktoteachers.htm 

 

Banks, J. A. (2007). Curriculum transformation. In An introduction to multicultural education 

(4th ed., pp. 21-34). Needham Heights, MA: Allyn and Bacon. 

 

Blackburn, J. (2000). Understanding Paulo Freire: Reflections on the origins, concepts, and  

possible pitfalls of his educational approach. Community Development Journal, 35(1), 3-

15. 

 

Boomer, G. (1992). Negotiating the curriculum. In G. Boomer, N. Lester, C. Onore & J. Cook 

(Eds.), Negotiating the curriculum: Educating for the 21st century (pp. 4-14). 

Washington, DC: Falmer. 

 

Buckingham, D. (2007). Digital Media Literacies: An Approach to Technology in Education. In 

Beyond Technology: Children's Learning in the Age of Digital Culture (pp. 143-175). 

Cambridge: Polity. 

 

Dewey, J. (1896). My Pedagogic Creed. 

https://tinyurl.com/SP2020CT4052Understanding
https://tinyurl.com/SP2020CT4052Units
https://tinyurl.com/SP2020CT4052Rethinking
http://richgibson.com/talktoteachers.htm
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Eisner, E. (1985). Aesthetic modes of knowing. In E. Eisner (Ed.), Learning and teaching the 

ways of knowing (pp. 23-36). Chicago: National Society for the Study of Education. 

 

Eisner, E. (1990). Creative curriculum development and practice. Journal of Curriculum and 

Supervision, 6(1), 62-73. 

 

Falk, B. (2000). A better way: Powerful learning supported by assessment in The heart of the 

matter: Using standards and assessment to learn (pp. 28-40). Portsmouth, NH: 

Heinemann. 

 

Fennimore, B. S. (1997). Moving the mountain: Assessment and advocacy for children. In L. 

Goodwin (Ed.), Assessment for equity and inclusion (pp. 241-259). New York: 

Routledge. 

 

Freire, P. (1989). Pedagogy of the oppressed. (M. B. Ramos, Trans.). New York: Continuum.  

 

Giroux, H. A. (1999). Teachers, public life, and curriculum reform. Peabody Journal of 

Education, 69(3), 35-47. 

 

Greene, M. (1993). Diversity and Inclusion: Toward a curriculum for human beings. Teachers 

College Record, 95(2), 211-221. 

 

Gutiérrez, K.D. (2008). Developing a sociocritical literacy in the third space. Reading Research 

Quarterly, 43(2), pp. 148-164. 

 

Hirsch, E. D. (1996). Introduction: Failed theories, famished minds. In The schools we need and 

why we don't have them (pp. 1-16). New York: Doubleday. 

 

hooks, bell. (2003). Democratic education. In Teaching Community: A pedagogy of hope (pp. 41- 

49). New York: Routledge. 

 

Jackson, P. W. (2009). The daily grind. In D. J. Flinders & S. J. Thornton (Eds.), The curriculum 

studies reader (3rd ed., pp. 114-122). New York: The curriculum studies reader. 

 

Jenkins, H. (2006). Confronting the challenges of participatory culture: Media education for the 

21st century, pp. 19-55. Chicago, IL: The MacArthur Foundation. 

 

Kumashiro, K. (2000). Toward a theory of anti-oppressive education. Review of Educational 

Research, 70(1), 25-53. 

 

Ladson-Billings, G. (1995). But that’s just good teaching! The case for culturally relevant 

pedagogy. Theory into practice, 34(3), 159-165. 
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Mathison, S., & Freeman, M. (1997). The logic of interdisciplinary studies. Paper presented at 

the American Educational Research Association. 

 

McCarthy, C., Pitton, V., Kim, S, Monje, D. (2009). Movement and stasis in the neoliberal 

reorientation of schooling. In M. W. Apple, W. Au & L. Armando Gandin (Eds.), The 

Routledge international handbook of critical education (pp. 389-395). New York: Taylor 

& Francis. 

 

Morrell, E. (2002). Toward a Critical Pedagogy of Popular Culture: Literacy Development 

Among Urban Youth. Journal of adult and adolescent literacy, 46(1), 72-77. 

 

Noddings, N. (2009). In D. J. Flinders & S. J. Thornton (Eds.), The curriculum studies reader 

(3rd ed., pp. 425-438). New York: Routledge. 

 

Oyler, C. (2012). Actions speak louder than words: Community activism as curriculum. New 

York: Routledge. 

 

Ravitch, D. (1981). Forgetting the questions: The problem of educational reform. The American 

Scholar, 50(3), 329-340. 

 

Ross, E. W. (2006). The struggle for the social studies curriculum. In The social studies  

curriculum: Purposes, problems, and possibilities,  (pp. 17-37). 

 

Semali, L. (2005). Why Media Literacy Matters in American Schools. In G. Schwarz & P. 

Brown (Eds.), Media Literacy: Transforming Curriculum and Teaching (pp. 35-54): 

Blackwell Publishers. 

 

Sleeter, C. (2005). Chapter 3: Designing curriculum around big ideas. In Un-standardizing 

curriculum: Multicultural teaching in the standards-based classroom (pp. 43-63). New 

York: TC Press. 

 

Thornton, S.J. (2009). Silence on gays and lesbians in social studies curriculum in The 

curriculum studies reader (3rd ed., pp. 362-367). New York: Routledge. 

 

For Further Reading (Suggested Texts): 

 

Au, W. (2014). Rethinking multicultural education: Teaching for racial and cultural justice (2nd 

edition). Milwaukee, WI: Rethinking Schools, Ltd. 

 

Au, W. (2009). Fighting with the text: Contextualizing and recontextualizing Freire’s critical 

pedagogy. In M.W. Apple, W. Au & L. Armando Gandin (Eds.), The Routledge 

international handbook of critical education (pp. 221-231). New York: Taylor & Francis. 

 

Bigelow, B. (2006). The line between us: Teaching about the border and Mexican immigration. 

Milwaukee, WI: Rethinking Schools, Ltd. 
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Bigelow, B. & Peterson, B. (1998). Rethinking Columbus: The next 500 years (2nd edition). 

Milwaukee, WI: Rethinking Schools, Ltd. 

 

Bigelow., B. & Peterson, B. (2002). Rethinking globalization: Teaching for justice in an unjust 

world. Milwaukee, WI: Rethinking Schools, Ltd. 

 

Bigelow, B., & Swinehart, T. (2014). A people's curriculum for the earth: Teaching climate 

change and the environmental crisis. Milwaukee, WI: Rethinking Schools, Ltd. 

 

Bigelow, B., & Zinn, H. (2008). A people's history for the classroom. Milwaukee, WI: 

Rethinking Schools. Christensen, L. & Watson, D. (2015). Rhythm and resistance: 

Teaching poetry for social justice. Milwaukee, WI: Rethinking Schools, Ltd. 

 

Coates, T. (2015). Between the world and me (First edition.). New York: Spiegel & Grau.  

 

Loewen, J. (2007). Lies my teacher told me: Everything your American history textbook got 

wrong. New York: The New Press. 

 

Marshall, E. & Sensoy, O. (2011). Rethinking popular culture and media. Milwaukee, WI: 

Rethinking Schools, Ltd. 

 

Rankine, C. (2014). Citizen: An American lyric. Graywolf Press. 

 

Ravitch, D. (2010). Hijacked! How the standards movement turned into the testing movement. In 

The death and life of the great American school system: How testing and choice are 

undermining education (pp. 15-30). New York: Basic Books. 

 

Takaki, R. (2012). A different mirror: A history of multicultural America (Revised Edition). New 

York: Seven Stories Press. 

 

Takaki, R. (2012). A different mirror for young people: A history of multicultural America. 

(Adapted by R. Stefoff) New York: Seven Stories Press. 

 

Zinn, H. (2009). A young people's history of the United States: Columbus to the war on terror. 

New York: Seven Stories Press. 

 

Zinn, H., & Arnove, A. (2004). Voices of a people's history of the United States. New York: 

Seven Stories Press. 

 

 

http://www.socialstudies.org/standards/strands/
http://www.socialstudies.org/standards/strands/
http://www.socialstudies.org/standards/strands/
http://www.socialstudies.org/standards/strands/
http://www.socialstudies.org/standards/strands/
http://www.socialstudies.org/standards/strands/
http://www.socialstudies.org/standards/strands/
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CLASS SESSIONS 

 

PART 1 – VISION AND RATIONALE 

All curriculum begins with someone’s vision of what constitutes important knowledge, and how 

it should be represented and conveyed to students. Indeed, many curriculum debates are the 

results of differences among the visions of different individuals. In this initial section the focus is 

on considering a variety of visions for curriculum and conceptions of learning in the social 

studies to support the development of your own individual visions which will then be melded 

into a consensus vision for your curriculum work group.  

 

Session 1 – Tuesday, January 28th 

Topics: Defining Curriculum and Social Studies 

- Introductions  

- What is curriculum? 

- What is social studies? 

 

Readings due:  

None 

 

Assignment due:  

None 

 

 

Session 2 – Tuesday, February 4th 

Topics: Conceptualizing Curriculum 

- Curriculum and the politics of knowledge and difference 

- Is social studies alive in elementary schools? 

- What is knowledge? 

- Who selects the aims of education? 

- Who are the stakeholders? 

 

Readings due:  

- Walker and Soltis, chapters 1 and 2 

- Noddings, The Aims of Education  

- Dewey, My Pedagogic Creed 

 

Assignment due:  

- Bios/Photos 

- Reading Reflection + 2 Questions 

 

 

Session 3 – Tuesday, February 11th 

Topics: Curriculum Visions for Social Studies 

What are the most compelling curriculum visions and aims that have been proposed for 

social studies education? 
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Readings due: 

Read one group of readings below.  

 

Core Knowledge 

- Hirsch, Failed theories, famished minds 

- Ravitch, Forgetting the questions 

- Ross, The struggle for the social studies curriculum 

 

Critical Inquiry and Neoliberal Critique 

- Giroux, Teachers, public life, and curriculum reform 

- Anyon, Critical pedagogy is not enough 

- McCarthy et al., Movement and stasis in the neoliberal reorientation of schooling 

 

Culturally Relevant Pedagogy and AntiOppressive Education 

- LadsonBillings, But that’s good teaching! The case for culturally relevant pedagogy 

- Kumashiro, Toward a theory of antioppressive education 

- Thornton, Silence on gays and lesbians in social studies curriculum 

 

Aesthetic Education 

- Greene, Diversity and inclusion: Toward a curriculum for human beings 

- Eisner, Creative curriculum development and practice 

- Eisner, Aesthetic modes of knowing 

 

Critical Literacy and Media Literacy 

- Gutierrez, Developing a sociocritical theory in the third space 

- Morrell, Toward a critical pedagogy... 

- Semali, Why media literacy matters in American schools 

 

Emancipatory Education  

- Freire, Pedagogy of the oppressed 

- Blackburn, Understanding Paulo Freire 

- hooks, Democratic education 

 

Assignment due:  

- Reading Reflection  

- Personal Curriculum Statement 

 

PART TWO – DESIGN AND ORGANIZATION 

Moving from a vision to the particulars required in a curriculum requires detailed thinking and 

testing of ideas to achieve the desired impact. Managing the complexity and achieving coherence 

to support effective teaching and learning is both challenging and rewarding. In this section we 
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consider approaches, processes, and techniques for designing curriculum frameworks in social 

studies. 

 

Session 4 – Tuesday, February 18th  

Topics: Curriculum Design Models and Approaches 
- Negotiated and Interdisciplinary Curriculum 

 

Readings due: 

Reading one article from each of the other vision groups 

- Walker and Soltis, Chapter 5 – Procedures for Curriculum Making (pp. 55-68) 

- Walker and Soltis, A Critique of the Tyler Rationale (pp, 70-71) 

 

Assignment due:  

- Reading Reflection  

- Bring in a sample curriculum used in the type of educational context for which you are 

interested in developing curriculum. We will analyze these samples for evidence of aims, 

purpose, and decision making. Note: The second floor of the Gottesman Library holds many 

curriculum samples. 

 

Session 5 – Tuesday, February 25th 

Topics: Setting the Stage for Backward Design: Organizing Principles 

 

Readings due: 

- Banks, Curriculum transformation 

- Oyler, C. Conclusion 

- Boomer, Negotiating the curriculum 

- Wiggins and McTighe (2005), Chapter 1 – Backward Design (pp. 13-34) 

 

Suggested: 

- Brophy, Alleman, & Halvorsen, Chapter 12 – What is the Role of Curricular Integration? 

(pp. 251-265) 

 

Assignment due:  

- Reading Reflection  

- Ideas for Curriculum Project 

 

 

Session 6 – Tuesday, March 3th  

Topics: Eessential Questions and Understandings 

 

Readings due: 

- Brophy, Alleman, and Halvorsen, Chapter 3 – How do I select powerful goals and powerful 

content? (pp. 51-79) 

- Wiggins and McTighe (2005), Chapter 5 – Essential questions: Doorways to understanding 

(pp. 105-125) 
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Suggested: 

- Brophy, Alleman, & Halvorsen, Chapter 12 – What is the Role of Curricular Integration? 

(pp. 251-265) (if you didn’t already read it) 

 

Assignment due:  

- Reading Reflection  

 

 

PART THREE – GOAL, OBJECTIVES, AND STANDARDS 

Goals, objectives, and standards are sometimes discussed in isolation, but these terms only have 

meaning when considered in concert. Goals signify broad directions, objectives identify 

dimensions of student performance, and standards specific the location along (or level of) the 

dimensions. In this section of the course we will examine the use (and misuse) of these concepts 

and consider the implications for curriculum and teaching. 

 

Session 7 – Tuesday, March 10th 

Topics: Objectives and Standards 

 

Readings due: 

To be determined 

 

Assignment due: 

- Reading Reflection  

 

 

SPRING BREAK – No Class – March 17th 

 

 

Session 8 – Tuesday, March 24th  

Topics: Objectives and Standards 

 

Readings due: 

- Popham, Objectives 

- Eisner, Educational objectives—Help or hindrance 
- Ravitch, Idea of standards 
- Sleeter, Designing Curriculum Around Big Ideas 

 

Assignments due:  

- Reading Reflection  
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PART FOUR – CONTENT AND LEARNING EXPERIENCES 

Content and learning experiences define the curriculum for students. In this section we will 

consider a variety of content and experiences in the social studies and consider how to align 

content and experience choices with your curriculum vision and rationale. 

 

Session 9 – Tuesday, March 31st 

Topics: Planning for Instruction 

 

Readings: 

- Wiggins and McTighe (2005): Chapters 9-11  

 

Assignments due: 

- Reading Reflection  

- Annotated Bibliography Due 

 

 

Session 10 – Tuesday, April 7th 

Topics: Designing Learning Experiences 

 

Readings: 

- Brophy, Alleman, & Halvorsen: Chapter 10 – What are Some Other Strategies for Teaching 

Social Studies (pp. 212-230) 
- Brophy, Alleman, & Halvorsen: Chapter 2 (p. 2931) – How can I Build a Learning Community in 

My Classroom: Strategies for Including All Children 

 

Assignments due: 

- Reading Reflection  

 

 

Session 11 – Tuesday, April 14th 

Topics: The Hidden Curriculum  

 

Readings: 

- Walker & Soltis, Chapter 6 

- Jackson, The daily grind 

- Apple, The hidden curriculum 

 

Assignments due: 

- Reading Reflection  

 

PART FIVE - ASSESSMENT 

 

Session 12 – Tuesday, April 21st  

Topics: Designing Assessment 
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Readings: 

- Wiggins & McTighe (2005): Chapters 7 & 8 
- Brophy, Alleman, & Halvorsen: Chapter 9 

 

Assignments due: 

- Reading Reflection  

 

 

Session 13 – Tuesday, April 28th 

Topics: Designing Assessment 

 

Readings: 

- Falk, A better way: Powerful learning supported by assessments 

- Fennimore, Moving the mountain: Assessment and advocacy for children 

- Sleeter, Democratized Assessment 

 

Assignments due: 

- Reading Reflection  

 

 

Session 14 – Tuesday, May 5th 

Topics: Differentiation and Inclusion 

- Designing inclusive assessments and learning experiences 

 

Readings due:  

- Valle & Connor, Chapter 2, 5-6 

 

Assignments due: 

- Reading Reflection  

 

 

 

Session 15 – Tuesday, May 12th 

Topics: Exhibits and Presentations 

- Celebration and Reflection  

 

Readings due:  

- TBD 

 

Assignments due: 

- Reading Reflection  

 

 

 

TEACHERS COLLEGE POLICIES  
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The Provost and Dean of the College in conjunction with the Faculty has adopted the following 

statements to be included on all Teachers College syllabi.   

 

Academic Integrity  

Students who intentionally submit work either not their own or without clear attribution to the 

original source, fabricate data or other information, engage in cheating, or misrepresentation of 

academic records may be subject to charges. Sanctions may include dismissal from the college 

for violation of the TC principles of academic and professional integrity fundamental to the 

purpose of the College.  

 

Accommodations  

The College will make reasonable accommodations for persons with documented disabilities. 

Students are encouraged to contact the Office of Access and Services for Individuals with 

Disabilities (OASID) for information about registration. You can reach OASID by email at 

oasid@tc.columbia.edu, stop by 163 Thorndike Hall or call 212-678-3689. Services are available 

only to students who have registered and submit appropriate documentation. As your instructor, I 

am happy to discuss specific needs with you as well. Please report any access related concerns 

about instructional material to me and to OASID.  

 

Computer/Cell Phone Use  

Participants are expected and permitted to use laptops or digital devices for activities central to  

the course. Using computers for other purposes such as searching the Internet or sending  

personal e-mails will result in a reduced participation grade. Please contact the instructor if  

emergencies or other issues arise that may require alternative consideration.  

 

Email Communications  

Teachers College students have the responsibility for activating the Columbia University 

Network ID (UNI) and a free TC Gmail account. As official communications from the College – 

e.g., information on graduation, announcements of closing due to severe storm, flu epidemic, 

transportation disruption, etc. -- will be sent to the student’s TC Gmail account, students are 

responsible for either reading email there, or, for utilizing the mail forwarding option to forward 

mail from their account to an email address which they will monitor.  

 

Emergency Plan  

TC is prepared for a wide range of emergencies. After declaring an emergency situation, the 

President/Provost will provide the community with critical information on procedures and 

available assistance. If travel to campus is not feasible, instructors will facilitate academic 

continuity through Canvas and other technologies, if possible.  

 

1. It is the student’s responsibility to ensure that they are set to receive email notifications 

from TC and communications from their instructor at their TC email address.  

 

2. Within the first two sessions for the course, students are expected to review and be 

prepared to follow the instructions stated in the emergency plan. 
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3. The general plan consists of downloading or obtaining all available readings for the 

course sessions. Further instructions will be provided via email and/or posted on Canvas 

by the instructor.  

 

Incomplete  

The grade of Incomplete will be assigned only when the course attendance requirement has been 

met but, for reasons satisfactory to the instructor, the granting of a final grade has been 

postponed because certain course assignments are outstanding. If the outstanding assignments 

are completed within one calendar year from the date of the close of term in which the grade of 

Incomplete was received and a final grade submitted, the final grade will be recorded on the 

permanent transcript, replacing the grade of Incomplete, with a transcript notation indicating the 

date that the grade of Incomplete was replaced by a final grade. If the outstanding work is not 

completed within one calendar year from the date of the close of term in which the grade of 

Incomplete was received, the grade will remain as a permanent Incomplete on the transcript. In 

such instances, if the course is a required course or part of an approved program of study, 

students will be required to re-enroll in the course including repayment of all tuition and fee 

charges for the new registration and satisfactorily complete all course requirements. If the 

required course is not offered in subsequent terms, the student should speak with the faculty 

advisor or Program Coordinator about their options for fulfilling the degree requirement. 

Doctoral students with six or more credits with grades of Incomplete included on their program 

of study will not be allowed to sit for the certification exam.  

 

Plagiarism  

Plagiarism violates academic integrity. Any attempt to present someone else’s work as your own, 

on papers, exams, transcripts, etc. constitutes plagiarism, a form of theft and fraud. There are 

various forms of plagiarism of which the following are most common. It is your responsibility to 

ensure that you clearly distinguish between your words and ideas and those of other authors, and 

to understand proper ways to give credit to other authors and sources.  

 

1. Word-for-word plagiarism. This includes (a) the submission of another student’s work as 

your own; (b) the submission of work from any source whatever (book, magazine, or 

newspaper article, unpublished paper, or thesis, internet) without proper acknowledgement 

by footnote or reference within the text of the paper; (c) the submission of any part of 

another’s work without proper use of quotation marks and citation.  

2. Patchwork plagiarism. This consists of piecing together of unacknowledged phrases and 

sentences quoted verbatim (or nearly verbatim) from a variety of sources. The mere 

reshuffling of other people’s words does not constitute “original” work. 

3. Unacknowledged paraphrase. It is perfectly legitimate to set forth another author’s facts or 

ideas in one’s own words, but if one is genuinely indebted to the other author for these 

facts or ideas, the debt must be acknowledged by footnote or reference within the text of 

the paper.  

4. Self-plagiarism. Work created for a class may be turned in only for credit in that class. 

Attempting to receive academic credit for work done for another class is a form of 

academic dishonesty. Please speak with me if you are considering combining your work 

for this class with work for another class.  
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*Statement written by Ansley Erickson, with thanks to colleagues in Cultural Foundations of  

Education at Syracuse University  

 

Religious Observance  

It is the policy of Teachers College to respect its members’ observance of their major religious 

holidays. Students should notify instructors at the beginning of the semester about their wishes to  

observe holidays on days when class sessions are scheduled. Where academic scheduling 

conflicts prove unavoidable, no student will be penalized for absence due to religious reasons, 

and alternative means will be sought for satisfying the academic requirements involved. If a 

suitable arrangement cannot be worked out between the student and the instructor, students and 

instructors should consult the appropriate department chair or director. If an additional appeal is 

needed, it may be taken to the Provost.  

 

Sexual Harassment and Violence Reporting  

Teachers College is committed to maintaining a safe environment for students. Because of this 

commitment and because of federal and state regulations, we must advise you that if you tell any 

of your instructors about sexual harassment or gender-based misconduct involving a member of 

the campus community, your instructor is required to report this information to the Title IX 

Coordinator, Janice Robinson. She will treat this information as private, but will need to follow 

up with you and possibly look into the matter. The Ombuds officer for Gender-Based 

Misconduct is a confidential resource available for students, staff and faculty. “Gender-based 

misconduct” includes sexual assault, stalking, sexual harassment, dating violence, domestic 

violence, sexual exploitation, and gender-based harassment. For more information, see 

http://sexualrespect.columbia.edu/gender-based-misconduct-policy-students.  

 

http://sexualrespect.columbia.edu/gender-based-misconduct-policy-students
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