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Introduction 

When I used to hear the word assessment I automatically thought of coloring in 
. bubbles and filling the blan¼,s and choosing between letters A, B, and C. To .me, 
these tests were ways. for teachers to see how well they could trick their students , 
not to see what they actually .. knew and had learned. I love math and to me 
ass~ssments = multiple choice + true/fals.e +. e&,5ay. Throµghout my years as a .... 
student this was the structure of 90% .ofthe tests I took and most of the time it 
was not the most effective way to prove my knowledge of material. Now that the 
tables have turned and I am now going to· be the teac)ler who is doing the ~ses
sing,. I ha".'e made a vow that I will never be the teacher who tries to trick my 
students or resorts to few or exclusively traditional formats when assessing my 
students. My problem prior to teading this c;hapter was l did not know now to 
go about evaluating my students in multiple and effective ways. 

I was amazed by the number of ways a 
;teacher .~n evaluate students. I realize now 
that not alf thecformats involve taking a writ
ten test. It is important that we switch up the I 
• . . . E 
formats to allow every student to be success- i 
ful, just like how we change our lesson plans ~ 
based on our students' needs and background ~ 
knowledge from year to year. Of course, all f 
our assessment decisions must also be tied ~ 
to the goals. .) 

I found the use of portfolios particularly j 
interesting. A portfolio can serve as a conduit 8 
for presenting a student's longitudinal story ] 
and add to the teacher's observations and ! 
190 
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..... 

documentation. Having students create their own portfolios ecide which 
work samples are most amporta:ot allows them to take mor trol'of their . 
learning. It also. motivates them t~ do ·theif b~st work all the 
.know they will have td put assignments into their portfolio 
and parents will see: Students .will be able to ·see how they have progressed over 
the;f:;burse of a semester or school year instead of the teacher just · ing them 
thef have impreved. ·There will be evidence or their · develep displayed 
in their portfolio. I .plan:o~ implemen s next year because studepts 1 

~ .iU .t~ke more ownership pf their work an 1 be·,able. t-0 witn~Sf their o~ 
strep:gths and weaknesses, which wilf turn get the:in more excited about 
learning. 

In conclusion, what surprised . me the most as the .result of r,eading and 
reflecting on this chapter was that multiple choice and true/false questions are 
acceptable to use if they match the goals. This chapter includes many examples 
and explains how t<i .create these types qf questions ip an,. effective manner. As 
teachers we do need to have students practice using these types of items, so 
they are more comfortable with these formats when taking a standardized test 
or other assessment (such as the written part of a driver'.s license test.) I have 
seen.firsthand that if students are not fam'iliar ~th how .to.take a ~ultiple ~hoice 
or true/false tests, they become anxious and start filling in random bubbles .. 

Recognizing the need for accountability but concerned about the narrowing effect on the 
curriculum that current versions of high-stakes testing might have, the National Council 
for the Social Studies (NCSS) and leading scholars who have focused on assessment 
methods have been arguing for social studies assessment that is well aligned with major 
social studies goals, more complete in the range of objectives addressed, and more 
authentic in the kinds of tasks included. NCSS guidelines call for systematic and vigorous 
evaluation of social studies instruction that: ( 1) bases the criteria for effectiveness 
primarily on the school's own statement of objectives; (2) includes assessment of 
progress not only in knowledge but in thinking skills, valuing, and social participation; 
(3) includes data from many sources, not just paper-pencil tests; and ( 4) is used for 
assessing student progress in learning and for planning curriculum improvements, not 
just for grading (NCSS, 1990). 

We believe that standardized testing has a legitimate role within the larger social 
studies picture, but it is foolhardy to plan a full social studies curriculum around a 
few hours of testing. Instead, standards and assessment programs need to be kept in 
appropriate perspective within larger systematic efforts to accomplish major citizen· 
ship education goals. We encourage teachers and curriculum leaders to consider the 
intentions of national and state standards and benchmarks in relation to local social 
studies needs; reflect on what it means to experience powerful social studies teaching; 
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resist the tendencies for standards and high stakes testing to narrow the curriculum 
counterproductively; and develop local assessment plans that align with locally estab
lished social studies program goals and are not overly dependent on state or national 
instruments. 

The key to keeping standards and high-stakes testing in perspective is viewing assess
ment as an integral part of the curriculum and not just as an add-on. This view expands 
the notion of assessment beyond the paper-and-pencil test, an expansion that is needed 
in order to address the range of curricular goals. Newmann (1997), Wiggins (1989a, 
1989b), and other scholars refer to this expanded notion as authentic assessment and 
note that authentic tasks have the following attributes: 

• Tasks go to the heart of essential learning (i.e., they ask for exhibitions of under
standings and abilities that matter). 
Tasks resemble interdisciplinary real-life challenges, not academic busywork that is 
artificially neat, fragmented, and easy to grade. 

• Tasks are standard-setting; they point students toward higher, richer levels of knowing. 
Tasks are worth striving toward and practicing. 

• Tasks are known to students well in advance. 
Tasks strike teachers as worth the trouble. 

• Tasks generally involve a higher-order challenge that requires students to go beyond 
the routine use of previously learned information. 

• All tasks are attempted by all students. 

These attributes add up to an "exhibition of mastery" (Parker, 1991). 
Authentic assessment should always reflect the full range of curricular goals, so 

multiple-choice, true- false, or essay tests sometimes will be appropriate. Other times, 
however, will require measures such as observation checklists, self-assessment checklists, 
open-ended "I learned" statements, "open-closed" windows, reflective journal entries, 
laboratory-type performance assessments, portfolios, or observation measures such as 
graphs for evaluating discussions. All of these tools can help students and the teacher 
to get a reading of how learning is progressing. 

Since assessment is considered ongoing, frequently cast as preliminary, formative, 
and summative, many instructional activities can also be used as assessment tools. 
Different forms and times for assessment will be determined by the purpose of the 
learning situation, the kind of information acquired, and how it will be used to 
accomplish the social studies goals. Learning activities are both curriculum compo
nents that need to be assessed as such and mechanisms for eliciting indicators of stu
dents' learning. 

At the end of this chapter, an exercise is provided to help you become familiar with 
the NCSS (2010) Curriculum Standards and learn to judge activities as assessments. 
Assessment tools should be viewed as opportunities to take multiple snapshots of stu
dent performance and progress. It is most critical that the assessment tool matches the 
goals. Recall how we emphasized the importance of alignment in Chapter 3. Other 
considerations for the assessment tool include its level of difficulty, its appropriateness 
in terms of time and trouble, and its feasibility. More than one assessment tool often is 
appropriate to provide variety and balance, so opportunities for reading, writing, 
speaking, drawing, and so forth also merit consideration. 
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, , · Goc;3I-Qriented Assessment , , · , ' , : t 
I I -, I I I t j; , I j 1 ! i ! I I ' 

' ' I I . ' 

•'.•Principl"" 11:.,Gaal,OrierMd Assessment:The tea~t,er µses i1 vwiety of.tcn:rnal 
and informal a~essmer,} rn,etho.~s ~o monitor (Jl'-OYreSf toward leawing 9,oals. The 
assessments the teacher selects co~e in a rang~ offom1ats t~ provide students ml!I~' 

>> C ;. { \; ,ye ' .• ;.:, s, . ' . · , . <:'! ' . - C., 

tiple and varied opport~nities.t'? demon~rate understandipg of tne content and skills 
taught, and to provide th~ teacher feedback on the.effectlyeness bf the ~µrrlcull! rp • and 
... instruction. Please see C~apte,f 11' for a more i11-de,pth dEJSCription of the princjple) 

What kinds of assessments ·(e.g., stale a~sessme11:is; au.tnentic;! 
assessments, unit tests, and so forth) are used tt(;yottr+, 

school? How do they influenc~ instruction? 
Are they tied to the curr;culalgoa,ls? 

$& en -~ r"' ,., "'" ~ ""' ~ - ' ' - j 

Preliminary Assessment . ' •, ; . I ' 
', ,--~ '1 ¥ ,,;A )'\.,. "" '/ q= " ~v )' ~ s:2 ' l , l I 

Prior to formal instruction, eliciting students' prior knowledge (including both valid ideas 
and misconceptions) about the upcoming content is a good way to determine where you 
need to start. The preliminary assessment may be as simple as a TWL exercise (listing 
What I Think I Know and What I Want to Learn-with later attention to What I Learned). 
Using visuals that represent an upcoming unit to conduct a gallery walk or showing a video 
without the sound can generate curiosity and interest among students who then can verbal
ize their "I wonders." These "I wonders" can be posted and revisited as the unit unfolds. 
These strategies can be especially helpful to students who lack prior knowledge or those 
who have difficulty thinking in the abstract. Group or individual interviews focusing on stu
dent thinking associated with the content can also be very beneficial. For example, if you 
were planning a map unit with emphasis on elevation you might ask the following questions : 
What do you use maps for? How have you used them in the classroom? How have you used 
them with family and friends? Have you ever heard of the word elevation? If so, how would 
you explain it? What do you think an elevation map is? Why do you think people use eleva
tion maps? What kinds of things do you think are on elevation maps? What types of things 
would an elevation map need to have to make it useful? Show an elevation map and ask 
questions such as why do you think there are different colors on this map? What do the 
numbers stand for on the key? What does sea level mean? (Burks, 2008) 

A pretest is another form of preliminary assessment. Whatever form is selected, it should 
focus on the goals, and its results should be used to inform the planning of instruction. The 
results should be revisited at the conclusion of the unit to document student growth. 

Formative assessment measures student understanding or performance with the purpose of 
evaluating the instruction or curriculum rather than to evaluate the student. It is often used 
midway through a unit or project to determine whether the students are grasping the key 
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ideas. Often, the reason students are not grasping the key ideas is not because they are inca
pable but because the instructional approaches are not effective. You should conduct forma
tive assessment as the unit progresses, checking for student understanding of each new 
cluster of knowledge or skills. These assessments provide information about whether the 
class as a whole is ready to move on or needs further review as well as identify specific mis
understandings or other learning problems that require follow up with certain individuals. 

Summative assessment refers to those assessments implemented at the end of the unit 
or marking period. It typically focuses on students' understanding and ability to apply 
the big ideas and skills emphasized within the unit. The tools we describe in the follow
ing pages can be used in or adapted to either situation. Typically, however, we think of 
formative assessments as taking less time and summative measures as reflecting an accu
mulation of knowledge, understanding, applications, and so forth. 

It is important that the tools or instruments you select should match your goals, 
reflect your instruction, and communicate the idea that every learner is accountable. 
The results should be scrutinized to detect weaknesses in the assessment practices them
selves as well as surface special learner needs, misunderstandings, and misconceptions. 
Analysis of results should include considering whether there is any need to adjust plans 
for future versions of current lessons or activities. 

Assessment should convey expectations to students and provide feedback regarding 
their performance and progress or lack of it. It is important to provide students oppor
tunities to self-assess and guidance for what they need to do to increase their success. 
Post-assessment debriefing or reflection should reemphasize the purposes and goals, 
reflect on how well they have been accomplished, and remind students where the assess
ment fits within the big picture. 

~ ~x~ - " _ ~ "" _xi! ,\ , r ....,";"" ...c"" t"',,&--<2,, t~ ~ik:¾4,, rrs: ~ w /A"' 

-Eormal .Assessment Tools :::,, efij, r-~- --t _-::~:kft ,,_m~t:: 
' - ~=--- V ~ ,,. t V ¥~~ ,.,.::.., ""[ -~ ~ ... ¼.;:; .. )Ji:C.-.-... = ~ ~ 1%, ¥ ~1$~ %"" 

Multiple Choice Ite ms 
The multiple choice format is probably the most versatile form of objective test items. Every 
item has two parts: the stem that represents the problem or question, and three or more 
response choices, of which one is the correct answer and the others are distracters or 
plausible alternatives for students who do not know the answer (Good & Brophy, 1995). 
Consider the following illustration built around a unit on communication, with the goal 
being for students to recognize and understand various kinds of media and their purposes: 

1. Which of these inventions is of least help to a disc jockey? 
1. record 
2. microphone 
3. camera 
4. studio 

2. A person whose main job is to find out news is a: 
l..: reporter 
2. printer 
3. typist 
4. proofreader 

3. If you wanted to purchase a pet, which part of the newspaper would you check? 
1. letters to the editor 
2. movie section 
3. classified section 
4. comics 
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4. If you wanted to find out quickly how you could locate an unusual coin to add to 
your collection, what source would you check? 
l eBay 
2. local newspaper 
3. radio 
4. telephone directory 

It is challenging to build good multiple-choice items. Writing a stem that provides 
sufficient pertinent information but is not too wordy is very important, especially if 
some of your students have reading difficulties. We provide hints for writing good 
items. First, write the stem and correct answer simultaneously. Next, carefully analyze 
both question and answer to ensure accuracy and clarity. Finally, write your distracters. 
Are they worded to flow from the stem? Are they believable but incorrect or not as good 
as the correct alternatives? Are any of the distracters weird, odd-ball alternatives that stu
dents are likely to recognize as incorrect? If so, get rid of them. Are the distracters 
roughly the same length? If not, edit them or write new ones. 

The advantages of multiple-choice items-if they match your goals- are that they can 
be scored quickly and objectively, and some of the effects of guessing are mitigated. 
Using this format, at least once in awhile, also prepares students for a format that is typ
ically used on standardized tests. 

True-False and Yes-No Items 
True-false and yes-no items can be constructed much more quickly than multiple-choice 
items. However, a major limitation of this type of question is that much content built 
around big ideas is difficult to express in this format. Also, students will be correct 50 
percent of the time by guessing because they are choosing between only two alternatives 
rather than four or five. Consequently, this type of question can be used successfully 
when only a general estimate of performance is needed. 

There are strategic ways of building higher-order thinking into this type of assess
ment. One is to ask students to make false items true . Another is to ask them to explain 
the reasoning for their responses. Still another is to include a short text selection fol
lowed by a series of yes/no or true-false questions. 

The following example is one based on the goal of developing strategies for being a 
wise consumer and applying them to real-life situations. 

GRAND OPENING 
42-inch TV sets 

Beautiful picture, fine piece of furniture. 
Hurry. They won't last at this price! 

$999.95 
JEFF'S TV SHOP 

After reading this ad, Mark and his dad hurried over to Jeff's TV shop. "You don't really 
want this TV," the salesman pleaded. "It's two years old and doesn't have a factory war
ranty. But if you insist on buying it and it causes you problems within 30 days, I'll try to 
get it fixed for you ." Pointing to another television, the salesman said, "This brand new 
set with a five-year warranty is a steal for $1,499.95." 
Directions: Circle "yes" if the answer to the question is yes. Circle "no" if the answer to 
the question is no. 

Yes. No. l. Was Jeffs TV shop using bait-and-switch advertising? 
Yes. No. 2. By using such words as "beautiful picture" and "fine piece of furni

ture," was Jeff puffing the TV set? 
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Yes. No. 3. Was the salesman's offer to "try and repair the set" a binding 
contract? 

Yes. No. 4. If Mark's dad bought the used television and it broke in a few days, 
would the manufacturer be likely to repair the set free of charge? 

Reluctant readers and the time factor need to be considered when deciding whether to 
use a short text with yes/no or true/false items. Another consideration is that narrative 
followed by a series of items is a format frequently found on standardized measures. 
Often students are stressed not by the questions being asked but by the form in which 
they are presented; therefore, it is a good idea to take advantage of opportunities to pre
pare students for new encounters when they match the goal. 

Sho rt: Answer and Completion Items 
Short an swer and completion items require students to finish a statement from recall 
rather than just recognize the correct answer. In a short-answer format, students pro
vide th eir own responses. Suppose you were teaching a lesson on hunger and the 
goals were to ( 1) develop an understanding that in extreme cases people are unable 
to pay for the food they need; (2) help students acquire a sensitivity for people in 
need; and (3) practice citizenship as it relates to other people. You explained to 
your students what soup kitchens were, plotted the locations of soup kitchens on a 
local map, and discussed reasons why people come to soup kitchens. Finally, you 
read the story of Uncle Willie and the Soup Kitchen (DiSalvo-Ryan, 1991). You pro
vided some background information and set the stage for "minds-on" listening by 
posing a couple of questions. After the debriefing and a large-group activity that 
had the students write an op-ed for the local newspaper explaining the class's ideas 
for helping local people who are in need of food, you prepared an open-ended assess
ment as follows: 

1. A soup kitchen is __ _ 
2. People go to soup kitchens because ___ _ 
3. Uncle Willie is a good citizen because __ _ 
4. People in need can ___ _ 
5. Being a volunteer is __ _ 
6. Places in our community where people can go to get free food or food at a lower 

price include _______ , and __ _ 

See Alleman and Brophy (2001). 
Responses would be shared and discussed in a follow-up to the assessment. 

Matching Items 
Matching tests present two lists and require students to pair up items from one list with 
items from the other. These tests lack the flexibility of multiple-choice tests because they 
require items with common properties, such as names, processes, events, or objects. A 
well-constructed matching test, however, contains a range of options from which the stu
dent chooses in attempting to match terms and definitions, important persons and their 
contributions, events and dates, and so forth . 

Imagine that one of the goals of your fourth-grade unit on regions was for students 
to develop an understanding of energy sources and be able to explain how they are 
produced. A set of matching items might be used as part of the assessment: 
Directions: Match each source of energy in Column 1 with the way in which it is 
produced in Column 2. Write the letter on the line in front of the question number. 
Some of the sources are produced in more than one way. 
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Column I Column 2 

a, c, d I. oil a. drilling 
a, c, d 2. gas b. digging 

b 3. coal c. manufacturing 
C 4. gasoline d. collecting 
d 5. solar heat 
C 6. kerosene 
b 7. peat 
C 8. steam 
C 9. water power 
C 10. electricity 

To avoid cuing answers, it is helpful to have more response alternatives than items, 
or as is the case above, to include response alternatives that may be used more than 
once. 

Essay Questions 
Essay questions provide students with the greatest latitude to construct their own 
responses. Students are required to produce their own answers. They have the freedom 
to decide how to organize their response and the conclusions they will draw. Essay ques
tions are most useful for assessing higher cognitive processes. The main limitations are 
the amount of time needed for writing and reading the responses and the ability to assess 
only a limited amount of student learning. 

Providing students with several key words or phrases they might use in formulating 
their responses can "jump start" even the most reluctant writer/speller. This tactic is 
often referred to as a modified word wall. It can also be used as a stimulus for "table 
talk" prior to responding individually to the essay questions. 

Many types of essay questions might be asked. Imagine that you have just com
pleted a unit on government and your overarching goal was for students to develop 
an understanding and appreciation for the influence of government and the legal sys
tem on our daily lives. We have listed 10 types of essay questions and an example of 
each. It would be unlikely, however, that you would use all of these types in a single 
unit test. 

1. Comparison of two things: 
In what ways are rules and laws alike and different? 

2. Decision (for and against): 
Suppose that there is a law in your state that you cannot ride a motorcycle until you 
are 16 years old. Is this a fair law? Explain your answer. 

3. Cause and effect: 
Why do stores have signs posted that read, "Shoplifters will be prosecuted?" 

4. Explanation of the use or meaning of some phrase or statement in a passage: 
A sign in front of a store reads, "Handicapped Parking Only." Explain what the sign 
means. 

5. Analysis: 
It is dark and you are riding your bike without any lights. Why is this dangerous? 

6. Statement of relationships: 
Why are older students instead of younger ones on your school's safety patrol? 
Explain your reasons. 



198 Powerful Social Studie s for Elementary Students 

7. Discussion: 
Explain what a lawyer and a judge do in the courtroom. 

8. Reorganization of facts: 
Tell the steps you would follow if your bicycle were stolen . 

9. Formulation of new question (problems and questions raised): 
Suppose that there were no laws against smoking . How would this affect the health 
of the people? 

10. Criticism (as to the adequacy, correctness, or relevancy of a pointed statement): 
"Students can come to school only when they want to ." Explain what is good and 
bad about that idea. 

Before giving the essay test, write down what you would regard as the best answers to 
each of your essay questions. Doing this can disclose some inherent deficiencies to the 
questions, but more importantly the answers can serve as standards for evaluating your 
students' responses. If you decide to use rubrics, consider engaging your students in the 
conversation for creating them. For example, if you were to ask students to write a jour
nal entry focusing on the reasons for taxes or comparing the Vietnam War to the wars in 
Iraq and Afghanistan, talk about how many ideas should be included, the role of exam
ples for adding credibility to the response, and the importance of spelling and grammar. 
Consider modeling (using a different example) what a strong journal entry would look 
like. Co-constructing rubrics can build ownership and enlist students as partners in 
designing and using them. Make sure you start with a sharply focused vision of a good 
response (Stiggins, 200 I). 

Essay tests are most appropriate in classrooms that are literacy rich. Students will be 
most successful if they have had many in-class opportunities to be verbally active in both 
large- and small-group settings. Primary-grade students who are still mastering the 
basics of writing are not yet ready to compose written responses to essay questions, but 
they can respond orally during interview assessments. 

As ·a St1f:dent, what kinds of assessments have you 
taken that best reflected yoUt' knowledge and skills? 
As a t;acher, why is it important to vary 
'tlie kint:4 ofasses~ments you use? 

While many social studies formal assessment items have correct answers, items with 
open-ended prompts and performance tasks are also encouraged in order to assess 
understanding and encourage higher-order thinking. When those are included, clear 
and specific criteria are needed to insure that the judgment of both are consistent 
and fair. 

The criteria need to be derived from the goals, be central to the performance, and 
go beyond the qualities that are simply easy to see. An analytic rubric can serve this 
purpose. It consists of a fixed measurement scale (usually 3 to 6 levels) depending 
on the assignment. For each objective, descriptions are provided for each level of 



Expresses a position 
on a public policy 
issue and supports 
the position with a 
reasoned argument 
( e.g., using a core 
democratic value 
or data). 

Sets a p11rpose, con
skiers audience, and 
begins to .use styles 
and patterns typically 
use4 in crafting in
formational pieces. 

Writes a letter tha.t 
is grammatically 
correct,. clear, and 
well-organized. 
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understanding. Analytic rubrics describe the degree of quality, proficiency, or under
standing along a continuum. They answer the following questions: 

By what criteria should performance be judged and discriminated? 
Where should we look and what should we look for to judge performance success? 
How is each level of understanding differentiated from the others? 

One major question to consider is how should the different levels of quality, profi
ciency, or understanding be described and distinguished from one another? (Wiggins & 
McTighe, 2005, p. 173). We have provided a rubric for an assessment that involves writ
ing a letter expressing an opinion on a public policy issue as an example. (This assess
ment integrates social studies and literacy.) In the first column, we list the three 
objectives aligned with the assessment. In the next four columns, we present the criteria 
for achieving the particular level of understanding. 

Does not set a 
purpose, consider 
audience, or use 
styles and patterns 
from informational 
pieces. 

Writing is nof 
grammatically 
correct; writing is 
not organized or 

Expresses a posi-. 
tion on the public 
policy issue based 
on personal belief 
or experience _that is 
vague. 

Sets a Vi!glle .pur, 
pose, vaguely con• 
siders audience, a,ud 
shows minimal us
age of styles and 
patterns from in
formational pieces. 

• Writing has several 
grammatical errors,. 
writing shows min

. imal organization 
and clarity. 

Expresses a position 
on the public policy 
issue and supports 
the position with an 
argument based on 
personal belief or 
experience accompa
nied by example. 

Does one or two 
of the following: sets 
a purpose, considers 
audience,and uses 
some styles and pat
terns from informa
tional pieces. 

Writing has few 
grammatical errqrs, 
arguments are mostly 
dear/and the letter 
fairly well-organized. 

Expre~ses a position 
on the public policy 
issue with an 
argument based on 
a core democratic 
value or on 

· supporting data. 

Sets a purpose, 
considers audience, 
and uses some styles 
anq pitterns from 
informational pieces. 

Writing is grammat · 
ically correct, dear, 
and well-organized. 

As you probably noticed, the first objective is social studies, and the second two are 
literacy. When determining a final score or grade for the assessment, you may decide 
that not all objectives are equal in weight. For example, for this assessment the first 
objective might be worth double what the other two are. 

When designing these rubrics, it is often helpful to insert sample student responses 
for each level of understanding. Rubrics take time to develop, and you might not feel 
you "have it right" even after several tries. For children in older grades, we suggest 
sometimes co-constructing the rubric with students, so that they have a well-developed 
understanding of what is expected of them. Often the reason students perform poorly 
on assessments is that they are unclear about the expectations. If the social studies 
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assessment response needs only a yes or no or right/wrong determination, a checklist is 
usually used instead of a rubric. 

Students should be given opportunities to analyze their own work given the guidelines 
and/or rubrics provided. When used, this process needs to be carefully scaffolded. 
Preliminary questions might include : "Is this your best work? Explain . Did you complete 
the assignment? It not, please explain. What improvements could you make next time?" 
These questions could be followed by application of the criteria that accompanied the 
assignment. 

While the analysis of student work serves as an internal audit for students, it is 
equally as important for the teacher. In fact, it is considered to be an essential part of 
teaching and it serves to inform planning with an eye toward improving student learn
ing. This can be accomplished by: 

• Ident ifying the gaps between goals for student achievement and actual student 
peif ormance; 

• Providing information that teachers can use to modify their practices and measure 
their effects on student learning; 

• Helping teachers to develop a new and deeper understanding of their students . 

Informal as well as formal assessment should be an integral part of the curriculum rather 
than an add on or afterthought. In fact, it should be considered early in the planning 
process. The way it is carried out sets the tone for expectations and conveys to students 
what is valued. In the previous sections of this chapter we have emphasized traditional 
approaches to knowledge and skills and described student achievement associated with 
goals for knowing, understanding, and applying within the context of local, state, and 
national frameworks. Participation, engagement, understanding, values, attitudes, dis
positions, and empathy are equally important within a comprehensive social studies 
program. The assessment of these behaviors is best addressed at the local level and is 
typically done informally. It is important to document your observations and look for 
patterns. This will enable you as the teacher to provide rich feedback to students individ
ually as well as inform your future planning and instruction. 

Participation in Discussions 
The kind of assessment implied by constructivism flows from the belief that students 
develop new knowledge and make it their own through an active process of "meaning 
making." Constructivists often differ among themselves in their philosophical beliefs 
regarding the nature of knowledge, but they all favor moving from transmission models 
of teaching toward models that involve crafting reflective discussions scaffolded around 
networks of powerful ideas. 

Social constructivists emphasize that the teaching-learning process works best in 
social settings in which individuals engage in discourse about a topic. Participants 
advance their own thinking through exposure to the views and insights of others. Com
municating their own beliefs and understandings forces them to articulate their ideas 
more clearly, which sharpens their conceptions and frequently helps them make new 
connections . 
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.... 

As the teacher, you need to determine what behaviors are expected of students during 
discussions, create a set of norms, and over time determine if the behaviors are being 
realized. The following three examples illustrate the kinds of tools you can create to 
help students understand more clearly what is expected and to monitor one another as 
well as themselves (see Tables 9.1, 9.2, and 9.3). 

Engagement and Understanding 
As a teacher, you will want to acquire a broad range of assessment tools to develop a 
comprehensive profile of each student in your classroom. The most important consider
ation in selecting an assessment instrument is to make sure it matches your goal. 
Sometimes you will want to assess formally using one or more of the more traditional 

TABLE 9.1 TEACHER'S EVALUATION OF INDIVIDUAL CONTRIBUTIONS TO DISCUSSION 

Select a few students each day for observation and feedback. Use:checkmarks to indicate a successful meeting of behaviors. 

Student Names 

Student Behaviors 

Helps define the issues 

Stick$ to the topic 

Is an interested •and willing listener 

Considers ideas contrary to own 

Synthesizes information presented by peers 

Generalizes when approp .ria:te 

Arrives at conclusions that produce new meaning 

TABLE 9.2 GROUP EVALUATION OF DISCUSSION 

1. We cha:;ked to make sure everyone understOQd what to .do. 

2. We responded to questions, giving explanations where needed. 

3. We clarified what we &.cl not understand. 

4. We helped one another and. made sure we all understood 
and could apply what we 1¢iirned. 

TABLE 9.3 INDIVIDUAL'S SELF-ASSESSMENT OF CONTRIBUTIONS TO DISCUSSION 

I cooperate with others as we work toward our group's ~oals. 

I keep on .task. 

I contribute new ideas. 

I make constructive suggestions when asked for help. 

I give others encouragement. 
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tools previously described. Other times you will use more informal measures such as 
anecdotal records, open/closed windows, or "I learned" statements. 

Anecdotal records enable you to record specific incidents of student behavior over a 
period of time. Interpersonal relations, the development of language, geographic, or 
problem-solving skills, contributions to class discussions, and changes in interest or atti
tudinal patterns are among the many types of information about students that can be 
described in anecdotal records. Such records should portray the specifics of student 
behavior at a given time and place. Your interpretations and suggestions for improve
ment should be recorded separately. 

[Example of anecdotal record, Sti/11 ; Jamie asked. three higher-order thinking questions 

dor{rg our discus.sion about worl_d hanger; she also ~ontributed two key ideas regarding 

how our class could help. She brought in an informational text oh the topic from the 
~ -

)iqr.ary.J 
,,<'.'•< 

Open-closed windows is another useful tool to gauge where students are in their learning. 
Provide students with a piece of lined paper. Have them fold the paper in half (vertically), 
write "Op en" at the top of the left-hand side, and write "Closed" at the top of the right-hand 
side. Then ask them to think about what they have learned and list those things under the 
open category. Most students will probably have a long list. Then ask them to think about 
what things from the lesson ( or series oflessons) they still are unclear or confused about. Ask 
them to list these questions on the closed side. Then ask them to share in pairs. This tool is 
particularly useful when you want to encourage students to discuss what they have been 
learning among themselves . Closed windows can be opened by peer conversations, and those 
that remain closed can be addressed during subsequent instruction. 

· Go~ernmJnts a,:e. classified as
demowlcies'or dictatorship;. · 

· Customs and beliefs are reflected · 
in go.vernme~ts.' '. 

"I learned" statements are simple but they can reveal a lot over time. At the end of an 
activity or lesson, ask students to write down or share verbally what they learned. This 
provides each student with an opportunity to reflect on the experience. The responses 
will give you a measure of what students thought was important. 

I learned that voting is ______________________ _ 

• I learned that a democracy is ____________________ _ 

I learned that people must have certain qualifications to vote including ____ _ 

Think about a futu re lesson you will teach. How will you 
, informalJy assess student learning? What are indicators 
that students are grasping the content? 
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~ssessing· Attitu~es/ V:alu'es,'an'c:I_ Di~po~lti6rii>\ I 
" r - - , l 1 • 

Techniques for assessing attitudes, values, and dispositions are especially useful when 
attempting to determine students' previous experience with a specific issue or topic. 
The results can inform your planning, which should incorporate experiences and life 
applications whenever possible. 

Imagine you are planning a unit on government and one of your goals is for students 
to develop an appreciation for rules and laws and why we have them. You might design 
a Likert scale to generate a preliminary "reading" of students' attitudes about rules 
and laws. A Likert scale asks students to express the extent to which they agree or dis
agree with a series of statements. Usually a 5- to 7-point scale is used, with the most 
positive response being the highest number. Below are two examples relating to rules 
and laws. 
Directions: Make an X on the line that best tells your feelings about these statements. 

1. If you don't like a law, you 
should follow it anyway. 

2. If you see kids breaking 
windows in the school, you 
should tell the principal. 

1 

Strongly 
2 3 4 

Disagree Disagree Undecided Agree 

5 
Strongly 
Agree 

A semantic differential is another useful tool. Below are examples of semantic differ
ential terms which might be used in evaluating students' beliefs, values, and disposi
tions about government. Ideally, this instrument would be administered prior to 
teaching the unit and again at the end to determine if and how their attitudes 
changed. 
Directions: Make an X in the space that best shows what government means to you. 

Good Bad 

Democratic Authoritarian 

Closed Open 

Valuable Worthless 

Strong Weak 

Impersonal Personal 

Necessary Unnecessary 

Responsive Unresponsive 

Greedy Generous 

Consider ate Inconsiderate 

Wasteful Saving 
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The "laboratory" model is another useful tool. This form is usually implemented at the end 
of a unit. You probably have experienced it in high school or college science classes. On 
"test" day, stations are located at desks, bulletin boards, whiteboards, murals, wall charts, 
computer screens, or other appropriate places. Each station displays material such as a 
chart, artifacts, or an open book with a marked passage. Students visit the stations with 
clipboards, answer sheets, and pencils in hand. When instructed to do so, they move to 
the next station. Some time should be allowed for returning to stations where questions 
have been left unanswered. When all the students have finished, answers are checked. 

This model can work very successfully as a means of fostering authentic performance 
assessment in elementary social studies. Of course, like every type of assessment consid
ered, it must be driven by the social studies goals. If one of the goals of a unit on com
munity is to develop understandings related to transportation systems, then students 
might learn about how to read and interpret bus schedules, locate bike paths, or find 
the most direct routes for reaching certain sites. Later, they might be asked to resolve 
transportation dilemmas using a city map, bus schedules, and other pertinent artifacts 
at one or more testing stations. 

Given the goals for the community unit, it is likely that charts, murals, passages from 
books, slides, flat pictures, newspaper ads, student projects, and so on, would be used to 
develop major understandings. These could easily be placed at individual stations accom
panied by a series of questions that address the big ideas and draw upon skills such as 
location, decision making, advertising techniques, and so forth. 

Here are some helpful hints to consider when planning laboratory-type assessments: 

Try to make the exercises similar in length. 
Begin each sequence with an easy question and build toward the most challenging one. 

• Consider providing optional questions at some of the stations. 
For younger students, arrange for adults or older students to help with reading items 
or manipulating materials. 
If you are concerned about having a station for each student, divide the number of 
stations in half You can have half of the class take the test while the other half works 
on a project in the library, then switch roles. Students can later work in pairs to 
correct their responses. For younger students, invite upper grade mentor-partners 
to do the reading and writing. 
Plan a "dry run" of the model before you use it. 
After administering several lab tests in social studies successfully, gradually add student 
projects at stations. More advanced students can design questions around their individual 
and group projects based on the goals of the unit. Provide them with whatever guidelines 
needed to ensure that they include questions that address higher-order thinking. 

• Be open. There are no hard and fast rules for this model, except that the items must 
be based on your goals and matched to your teaching modalities. 

To stimulate your thinking regarding the use of authentic assessments, we have 
provided sample station plans from two units. (See Figures 9.1 and 9.2) 

The number of questions per station and the amount of time allocated for each 
station will depend on your goals and the age and abilities of your students . As you com 
plete your final preparations for trying this model, we suggest you go through the Lab 
Test Checklist (see Figure 9.3). You should be able to answer "yes" to each question. 

Another sample of a performance lab test follows. This one was designed for a group of 
third graders learning about their community and world, with a heavy emphasis on maps. 



FIGURE 9.1 Sample 
Stations for a Laboratory 
Assessment in Geography 
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STATION I. Questions about the Globe 

Turri the globe slowly'" Find the country marked with an X. 

1. What is the name of thls country? 

2. In what hemispheres is iLJocafed? (Circle two ofthese.) . 

Eastern Western Northi.:m Southern 

3. Isthe time of day earlier·or later in this place than here? 

4. ApprC>J;imately how .tpanY miles is it.f!om ~ s coun~ry to here? 
.. 

" 5. What would be the fastes~l11ode of transportation to take from here to this. place~ 

, <. '? · . •-' " 

6. If you were to travel.southwest from here, would you reach this country or ... the Hawaiian 
Islands first?--------------------------

STATION 2. The Kyoto Billboard 

.I,/\ guqent project of a bi!lboard .a~vertis,ing I<yoto is d~played at thi$ statipn.) 1 
1. Is Kyoto an 9ld or a young place? ---~c..-,c..-,-----,,,,--------,-------,,, • 

2. Is it a country, province, or city?-----------------------

3, If you were a gardener, wquld you expect to fuid workhere? ·="'"-'-----'--''-"'"------'--~-"-

Why or why not?~---=--~---------------'--------
4. If you were a deep sea fisherman, would you find work here? ____________ ~ 

Why or why riot?----------------------------

5, According to the billboard, what is the most unique characteristic of Kyoto? 

6. According to the billboard, what is one thing a tourist could do for entertainment? 

7. (Q.ption.ll) According to the billboard, what is one thing that Kyoto and (a city near you) 
have in comnfon? 

Portfolios can serve as a means for collecting, organizing, and showcasing student work, 
and they can provide opportunities for analyzing and discussing student progress over 
time. While most teachers would have students develop a composite of work samples 
from across the subject areas for portfolios, we will focus on the social studies section. 
Examples of work types we have observed on visits to classrooms include research pro
jects on such topics as "Customs from Our Heritage That We Observe in Our Home," 
"Rosa Parks, A Champion of Civil Rights," and "Life in the Swiss Alps;" and essays 
such as "Why I Would Prefer to Live in the City versus the Country," "Some of the 
Hidden Advantages of Cold Climates," and "What I Can Do to Save Our Country 
Environmentally." Charts, graphs, maps, photos, letters from pen pals across the globe, 
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FIGURE 9.2 
Performance Lab Test 
for Third-Grade 
Unit 

STATION #l: Pictures of pegple in our school community who help our school run smoothly 
1. What do these people have in common? 

2 . Wh at is the purpose of a school community? 

3. Which member of the school community is of the most interest to you? Please explain. 

STATION #2: Pictures of school community members cooperating 

1. Why do community members need to cooperate? 

2. What kind~ of problems can schwl community members solve? 

3. How are the school and the community alike? 

ST A TION #3: Map of the school 

1. When you enter the front door of our school and turn to your right, whose office do you come 
m ~ -

;~ Give th€! direct ions to the principal 's office front the front door entrance . 

3. How would you get to the library from the principal' s office? 

4. Explain how you would get to the computer lab from the principal's office. 

STATION #1: Map of North America 

1. What is the largest country in North Ameriai? 

2. Is Mexico or the United States the larger country? 

3. Where is Central America in relation to Greenland? 

4. Which country do yori think would have the coldest tempera tures in winter? Why? 

STATION #5: Regional map of .the United States 

1. Wh at is the northernmost state in our region? 

2. If you were flying from North Carolina to Mexico, how many lllajor rivers ' would you cross? 
What are their names? 

3. Which ocean is closest to New Mexico? 

4. Ii'you ire ,planning a winter vacation and want to experience warni weather, wru,re would you go 
· and why? 

STATION #6: Five states, five Great Lakes 

1. What is the purpo se of the comp ass rose? 

2. Wher e is Michigan in relation to the Ohio River? 

3. Which Great Lake separates Michigan from Illinois? 

4. Where is Lake Superior in relation to the Mississippi River? 

5 . Would you cross any of the Great Lakes if you were flying from Lansing, Michigan to Anchorage; 
Alaska? Explain. 

STATION #7: Michip.e county map 

1. Wha t county is Lansing in? 

2. What county is in the southwest corner of our state? 

3. In what direction would you travel (from Detroit) to get to Cheboygan? To Gran d Rapids? 

STATION #8: Road map of Michigan 

1. Wha tis the best way to go from Dansville to Mason? 

2. What is the best way to go from Dansville to Stockbridge? 

3. Approximately how many miles is it from Dansville to Leslie? 

4. How would you get from Dansville to the state capital? 



FIGURE 9.3 Lab Test 
Checklist Did you . . .. 
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acquire clipboards for stuqe11ts to use? 

µJatch t~t items to obje¢tives (subsets of goals)?, 

match test items to concepts and skills? 

design test items that include higher-order thin!<iflg? 

..... 

use the wide variety of instructional materials that yoµ used !Il teaching? 

use .. student-mad e materials? (Gradually infuse these afteq, everal successful 
lab e?(.wriences.) 

provid~ optiona l test items for diverse I~amers at some of the stations? 

make provis,ions for students to catch up on their writing ,as they progress 
through the test? ' 

att emptto make items at each station similar in length, oi make necessary 
accommodations? · 

pro vide answer sheets that are easily interpreted? 

plan for students who complete the testin mia'imwn time? 

prepare .. an effective.feedback strategy? 

plan a strategy for reteaching (if necessary)? 

plan a strategy for collecting and recorcling student results? 

piece(s) of work are you most proud of and why?" "What would you add or do differently 
next time?" "Which social studies unit was most meaningful to you and why?" "What do 
the portfolio entries say about you as a learner?" 

Potential port folio contents should reflect the diversity of reading, writing, question
ing, analyzing, and experiences that are incorporated with the social studies units. They 
also should reveal students' continuing development. The social studies section should 
represent the important things learned in that subject. It should serve as a powerful stim
ulus for students to use as they articul ate the major understanding s in the units of study 
and evaluate their own work. 

Periodically, students should be expected to confer about their work with their peers 
and with you as their teacher. One teacher we observed also has her students confer with 
the teacher they will have next year, explaining what they have learned across the year 
and what knowledge, skills, understandings, appreciations, applications, and curiosities 
they will bring to the next grade. 

Student-l ed Parent Confere nces 
We also have witnessed students, beginning in the early grades, conducting conferences 
with their teachers and family members regarding their social studies goals and show
ing work sampl es to represent where they are in their development, what aspects they 
need to work on more diligently, and what types of assistance and support they think 
they need from the family. Student-led conferences provide an opportun ity to talk 
about what has been learned, using the contents of the portfolio as the springboard 
for discussion. The se conferences between the student and the teacher are often 
arranged on an informal, ongoing basis. Ideally, th ey include one or two sessions 
during the year with students and their families. The combination of stud ents' work 
collected over time with their own explan ations of what they did and why provides 
a powerful venue for students to begin assessing their own progress. Often students 
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Summary 

simply do not know what they know, so when they verbalize it, it is as informative to 
the student as it is to his or her audience. Although conferences vary in purpose, they 
share the intent of raising students' interests in their own learning, helping them to be 
more reflective about it, and as a result, taking more responsibility for it. They begin to 
see connections among reading, writing, speaking, and thinking, as well as across con
tent areas, and both they and their families begin to realize that learning is a continu
ous and ongoing process. 

Student-led parent conferences are motivating because they incorporate elements of 
choice (of what work to include) and create authentic audiences and venues for assessment. 
They also reveal levels of learning and openly certify that additional work is needed in 
certain areas. We view this approach as extraordinary in building a sense of self-efficacy 
in the domain of social studies education. 

b evelqping rubrics, assessing student wot!<. and document ing student progress 
throughout the school yeac can be very tlme-co'nsuming. We strongly. suggest 
you develop efficient ways of .evaluating and documenting the work. of students; . 
and technology can be very helpful in doing so. Creating rubrics that you can use 

· to evaluate students' work and then share with them land · · · s) electroni-
caljy,via ~roai l or via a.<,lassmo. . . , . an help ensure ork and its evalu- · 

t , and can save ~r. C:reating 'e-portfolios witlH;tudents 
. for. sharing' and permanently storing stu,dent 

Assessment should be treated as an ongoing and inte
gral part of each social studies unit. The results should 
be scrutinized to detect weaknesses in the assessment 
practices themselves as well as to surface special learner 
needs, misunderstandings, or misconceptions. The results 
of the ongoing analysis should be carefully considered 
when reviewing, and if necessary, adjusting plans for 
future versions of currently taught units. 

summative), but the unit's assessment components 
should build toward authentic applications at the ends 
of lesson sequences and the unit itself Rubrics can be 
very useful in establishing and communicating clear 
expectations of student work. In addition to traditional 
formats such as multiple choice, short answer, and essay 
questions, we recommend a variety of informal assess
ments as well as the use of portfolios to organize 
assessments. An especially powerful form of portfolio 
assessment includes the student-led conference in which 
students assemble portfolio entries illustrating their work 
and present them not only to the teacher but to parents 
or other family members who attend the conference. 

The assessment should address the full range of goals 
pursued in the unit, including attitudes, values, and dis
positions along with knowledge and skills. Different 
assessment tools might be more or less appropriate at 
the different stages of assessment (preliminary, formative, 

1. How do you vie"! the:relatio11~b,ip be~ee11 
ongoing assessment and atadefuic ~chit!VemeQt? 

2. How do you viyw social studies ass~$Iri~,nt ·w' 
the early grades? 



essmentt w., · •• 
. see as . e ·vahie·· ~f'robri~sl 

. • yoµ, yi~ ,~e felition.ships anio,ng •. : 
. • assessment, expecti1tions,.and"'-a~ountaoility? 

'd '81: \ =f 0 :( "; :;/~ • . , 0 :: ; .. ~ ~' j \; ", ''" "'0;, 4; '-" s:",, ·'ku~ :'?i1:;;,~~Lb 

Your Turn: Evaluation 
Your unit assessment. Select a social studies unit 
that you have designed and taught, or one that you 
have observed being taught. Collect the evaluation 
materials that were used as preliminary, formative, 
and summative assessment. Examine them in terms 
of the following criteria: 

Do the written items reflect the major understand
ings that were developed? 
Are the items reflective of the unit goals? 
Does student work show a balance between knowl
edge and skills on the one hand and values and 
dispositions on the other? 
If standardized, norm-referenced tests or publisher
supplied criterion-referenced tests are used, do the 
items closely match the values, goals, and major 
understandings defined in the local social studies 
curriculum? 

• How authentic was the assessment? (Formal strat
egies? Informal strategies?) 

• What evidence is there that performance assessment 
is being woven into the social studies curriculum? 

• Is social studies finding its way into portfolios? 
Are teachers, at least, talking about student-led 
conferences and the role they can play in engender
ing student responsibility and a sense of self-efficacy? 

After you reflect on the responses from this exercise, 
write a paragraph characterizing what you have observed 
about the evaluation component of the unit. Write a 
second paragraph describing what you would retain 
and what you would modify and/or add to make the 
evaluation reflect ideal learner outcomes more clearly. 
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Using the laboratory model. The laboratory 
model for social studies performance assessment 
probably is the one with which you have had the 
least experience in the elementary school classroom . 
We urge you to incorporate it into one of your 
upcoming units. Start small, with just a few stations. 
One might consist of a wall map accompanied by a 
series of questions, another might be a chart, another 
an open book with a marked passage, and another 
might include digital photographs and questions. As 
students become more acclimated to the lab-like pro
cess, and as they become more adept at engaging in 
higher-order thinking, you can expand the number 
and nature of the stations . At some point, at least by 
fourth grade, you can include their finished products 
and their questions as a part of the lab test. Our 
experiences suggest that students are stimulated by 
this type of assessment and find it more challenging 
than fearful. 

OR 

Using NCSS Curriculum Standards and Leaming 
Expectations. Use the following exercise focusing 
on the 10 NCSS Themes and some performance indi
cators to assess your level of understanding regarding 
the use of activities as assessments (providing they 
match the goals, are the appropriate level of difficulty, 
feasible, and cost effective in terms of time and trou
ble). There are no correct answers. The emphasis 
should be on the reasons you provide for your deci 
sions regarding whether the item is good, bad, or con
ditional given other information you would need. 
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Learner Expectation 

Assessment 

l,e:µ-ners will be able to e,.plain and desoibe similarities and dilferences in the ways . c¢turl!l 
meet shnilar needs and ~oncems , ' . · . ' · , ' · . . 

The teacher has prepared a bulletin board that depicts a range of physical features. Each student is 
asked to select a picture from the photo box and explain where it fits on the bulletin board. (Each pic
ture represents a different culture, and the student is expected to explain how, for example, the Swiss 
people might use their mountainous environment.) --- -~-,---~---~ 

Rate the Assessment 

Learner F-xpectation 

Assessment 

Rate .the Assessment 

Assessment 

Rate the Asses$ment 

_Good Conditional 

Leatners will be able to construct simple tirnelines that indigite an @derstanding of a seqqence of 
eveiits and rev~ examples o{ i;;hange, 

Each student is asked to construct a timeline depicting the sequence and changes that have occurred in 
his/her family and verbally describe these changes to the class. 

Good Bad Conditional 

to geographic questions related to }he school;,community, 

Each student is given a physical map of the community and asked to locate three sites where the land 
might be used differently, visually depict possibilities, and be able to explain the reasoning to the class. 

Good Bad 

Early Elementary, Theme IV. lndividrui Development 11.lld l~ntity ' _ - :-_ \:x • ::--_ 
Learner .Expectatiof! 

Assessment 

Rate the Amtssment 

Assessment 

Rate the Assessment , 

Leamer Expectation 

Assessment 

Rate the Assessment 

Learners will understand such concepts as family and extended family. 

Each student is asked to bring in pictures and words to describe his/her nuclear and extended family. 
These will be assembled and put in individual book form. If students wish to draw pictures, they will be 
encouraged to do this during "down time" or at home. Students will share their family books with the 
class and describe the unique features of their nuclear and extended families. 

Good Bad Conditional 

able to find answers to questions about individual, group, and institutional influenl,':es, 

Each student will be given a list of institutions that promote the common good and asked to explain 
the contribution of each. Consider the tradeoffs associated with each. 

Good onditional 

Learners will understand the ways in which governments meet the needs and wants of citizens, manage 
conflict, and establish .order and security . 

Students will be asked to list at least five examples of how our government meets the needs and wants 
of citizens, manages conflict, and establishes order and security. They then will be given a set of pic
tures to sort according to the three categories and explain their reasoning. 

Good Bad Conditional 



Assessment 

Rate the Asses$ment 
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. . . . . . . 

wider consequences of tho~ .dedisions. 

Write an individual solution to a problem that affects everybody in the class. Have the class chart and 
compare the various opportunity costs and the tradeoffs and consequences of the decisions. 

Good 

- ~~ .... -,..; -
Middle Grades, Theme VIII. Science! Technology, and Society ~ _ - -- - - - - - --~-

Learner Expectation 

Assessment 

Rate the Assessment 

Learners understand how science. and technology have chaI1ged people's perceptions of the social apd_ 
natural world, as well as their relationships to the land and so forth. 

Students will read about the Seven Wonders and design a structure of their own worth being called an 
Eighth Wonder. They will describe the technology needed to build their wonder and consider its costs 
and benefits to society. Each student's project includes a written component that is evaluated on two 
criteria: analysis of the relationship between technology and building structure and the description of 
the potential impact of the technology on the environment. 

Good Bad Conditional 

· '. Middl/ Grades, l'heme IX. Global Con~ecti~ns . - _ - -

Lfttlrner Expectation 

Assessment 

Rate the Assessment 

Learner Expectation 

Assessment 

Rate ihe Assessment 

~rners will be able! to analyze examples of confli~t, cooperation, ~d m!~rdependence among groups, 
coimnllllities, regions,· societies, and nations. · · 

Students are given a series of articles written during the Gulf War. Each student is to select three 
examples and describe how conflict, cooperation, and interdependence were incorporated into each of 
the situations . 

Good Bad Conditional 

Learners will understand key practices involving the rights and responsibilities of citizenship. 

Students are asked (during a two-day period) to develop an essay with pictures collected in advance to 
explain what the rights and responsibilities of the local citizenry have come to mean. Examples should 
be included. 

Good Bad Conditional 




